Chapter 5: Teaching Skills

LESSON 6: USING FEEDBACK IN
THE CLASSROOM
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INTRODUCTION

We ae dl familiar with courses that
condst of readings, lectures, assgned writ-
ings, and tedts In traditiond courses like
these, individudized comments from indruc-
tors to ther dudents ae often limited to
grades on papers, quizzes, exams, and the
find grade. However, comments of this sort
come well after indructors have evauated
learners on their course work. If there is any
impact on learning, it will come during the
next phase, in another course, or in some
follow-up activity.

Such dfter-the-fact comments often
contribute little to learning because they come
too late for learners to take corrective action.
On the other hand, the most important task
you have as an indructor may be to provide
information that learners can use to improve
themsdlves during the course. Such informa-
tion guides learners while they ill can teke
corrective action.
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This lesson examines how you can
give objective, acceptable, constructive,
flexible, and comprehensive feedback. The
information in this lesson may seem over-
whdming to you a fird, but so ae the
respongbilities of a teacher. The techniques in
this lesson will hep you to know how to give
effective feedback. Then, the more you use
those techniques, the more familiar and easier
they will become, and the more your com:
munication skills and overdl peformance
will improve.

DEFINITIONSAND APPLICATIONS

In generd, feedback is any informa-
tion about the results of a process. When we
use a computer, for instance, we feed in the
information and get back feedback. In the
socid  sciences, feedback is the information
that returns to the source of the process so as
to reinforce or modify it. For example, if a
coach finds that the footbdl team is weak in
defense tactics, the coach schedules the team
for more tackling practice. In psychologica
jargon, feedback is cdled the “knowledge of
results.”

In the classroom, feedback can be
defined as information that learners receive
from their ingructor about their performance,
information that may cause them to take sdf-
corrective action and guide them in &taning
the gods of the course more effectively.

Learnes can receive feedback from
a leest five sources themsdves, the learning
task, fdlow cadetdstudents, the instructor,
and from the school/cadet battalion.

Feedback is genedly gven for
informational and/or motivational purposes.
Informational feedback corrects errors that the
learner commits. Motivationd feedback moti-
vaes the learner to try harder. Informationa
feedback should aways be motivating, but
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motivational feedback does not dways pro-
vide information. A pat on the back or a word
of encouragement may motivete a learner, but
will not necessarily point out any errors in the
learner’ s performance.

It is important to redize that feedback
need not aways be negative or destructive. In
fact, podtive feedback is amost dways seen
as wame and more sncere than negdtive
feedback given in identica ways.

GIVING FEEDBACK TO LEARNERS

The purpose of giving feedback in the
classroom is to improve learner performance.
In its most effective form, it provides cor+
dructive advice, direction, and guidance to
learners in therr effort to raise ther perform-
ance levds Leanes must understand the
purpose and role of feedback in the learning
process. Otherwise, they may rgect it and
make little or no effort to improve.

Feedback can also be used as a device
to reinforce learning. Although al feedback
cannot be used in this manner, the ingructor
should take every opportunity to use feedback
a a means of clarifying, emphaszing, or
reinforcing ingtruction.
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CHARACTERISTICS(OR
CONDITIONS) OF EFFECTIVE
FEEDBACK

Effective  feedback  stresses  both
learner drengths as well as suggestions for
improvement. Therefore, the mogt dgnificant
characteristics, or conditions, of effective
feedback are objectivity, acceptability, cor+
dructiveness, flexibility, and comprehensve-
ness. Each of these characteridics is briefly
explained below.

OBJECTIVITY

Effective feedback focuses on the
learner and the learner’s performance; it
should not reflect the indructor's persond
opinions, likes, and biases. For example, if the
learner makes a speech and expresses views
that conflict with the your beliefs, you should
give feedback on the merits of the speech, not
on the bass of the agreement or disagreement
with the learner’'s views. To be objective,
feedback must be honest; it must be based on
factua peformance — not performance as it
could have been or as you and the learner
wish it had been.

ACCEPTABILITY

Learners usudly accept feedback
when you give it with conviction and sn-
cerity. Usudly, you have the opportunity to
edablish rapport and mutua respect with
learners before the need for giving feedback
arises. If there is no such opportunity, your
manner, dtitude, and knowledge of the
subject must serve instead.

CONSTRUCTIVENESS
You must be draightforward and
honest; you must aso respect the learner’s

persona fedings. Feedback, then, is pointless
unless a learner profits from it. However,
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praise just for the sake of praise has no value
unless the only god is to motivate or improve
sdf-concept.

Effective feedback reflects your con
Sderation of the learner's need for sdf-
edeem, recognition, confidence, and the
goprova of others. Ridicule, anger, or fun at
the expense of the learner, have no place in
congtructive feedback.

FLEXIBILITY

You should adways reman flexible in
giving feedback by avoiding mechanicd,
predetermined techniques and preconceived
opinions regarding content, subject matter,
and learner cagpability. Ingead, you should
consider:

The actua content of alearner’s effort.
What actudly happens during an activity?

The observed factors that affect
performance.

COMPREHENS VENESS

Comprehensive feedback need not be
extremdy long nor mudst it treat every deall
of a learner’s performance. As an ingtructor,
you must decide whether you can achieve the
best results by discussng a few mgor points
or a number of minor points. You should base
your feedback ether on what areas need
improvement or on what aeas you can
reasonably expect alearner to improve.

Feedback includes both strengths and
weaknesses. Only you can determine a proper
balance between the two. It is a disservice to
learners to dwdl on the excellence of ther
peformance and neglect areas that need
improving (or vise versa).
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GROUND RULESAND TIPSFOR
GIVING FEEDBACK

GROUND RULES

Edablish and mantan rgpport  with
learners.

Cover the mgor grengths and wesk-
nesses. Try to be specific; give examples
if possible.

Avoid trying to discuss everything. A few
wdl — made points may be more bene-

ficd than numerous, but inadequatdy
devel oped poaints.

Try to avoid comments with “never” or
“dways’; most rules have exceptions.
Your feedback may be incorrect or inap-
propriate for certain Stuations.

Do not criticize something that cannot be
corrected.

Do not criticize when you cannot suggest
an improvement.

Avoid being maneuvered into the unpless
ant podtion of defending feedback. If the
feedback is honest, objective, construc-
tive, and supported, no defense should be
necessary.

If part of the feedback is written, it should
be consstent with the ord feedback.
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TIPS
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Reinforce correct performance by letting
learners know what they are doing well.
Your encouragement and support  will
mean agreat ded to your learners.

Make sure to base your feedback on the
evauation criteria.

P When you see someone doing some-
thing differently than you would
ordinarily do it, consder whether it
matters. Ask yoursef questions such
as.

1. Will it work the way he/she, they
aredoing it?

2. Isthisabetter way?

3. Will it cause problems for them
later?

4. |sit sofe?

P Allow for individud variations. Con
Sder the learner’s openness to sugges
tions before recommending changes
that are not based on the criteria.

Identify incorrect performance as early as
possible. Give feedback as soon as you
see the incorrect performance.

Try to provide feedback in the mogt
condructive way possble Hep learners
understand how to do a task correctly —
do not jus tdl them what they are doing
wrong.

Lesson 6: Using Feedback in the Classroom

Be awvae of the leaners sengtivity to
correction, especidly in front of other
people (generdly avoided  whenever
possble). Keep your voice down when
providing individual feedback. Avoid the
temptation to point out one person’'s
mistake to the whole group as an example.

Give feedback less often as learners
progress.

CONCLUSION

As a potentia ingtructor, coach, and
counsdor in JROTC, you must be able to give
effective, pogdtive feedback. By improving
the way that you give feedback, you are
improving the future peformances of your
teammates and classmates.
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